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Abstract

 This study evaluates the approaches and strategies employed by Bukidnon State 
University instructors in teaching Philippine Literature.  The study is anchored on the 
concept that successful literature teaching requires the use of different approaches and 
classroom activities or strategies. The results of the study revealed that instructors 
preferred personal-response approach and paraphrastic approach in the teaching of 
Philippine Literature.  The study further showed that the strategies instructors used are 
YDULHG�EXW�RQO\�FDWHUHG�WR�WKH�DSSURDFKHV�IDYRUHG���2QH�¿QGLQJ�DOVR�VKRZHG�WKDW�WKH�
language-based approach is seldom employed by the instructors although some of them 
RIWHQ�VWDUW�WKH�OHVVRQ�ZLWK�ZRUG�GH¿QLWLRQV�

Keywords: Personal-response approach, paraphrastic approach, language-based 
approach 

Introduction

Teachers aspire to have all of their students 
OHDUQ���7KH\�¿QG�ZD\V�WR�PDNH�VXUH�WKDW�WKHLU�
students’ time with them will not be wasted.  
Teachers desire to teach prompt them to look 
for approaches and strategies which will best 
¿W�WKHLU�OHVVRQV�IURP�PRWLYDWLRQ�WR�HYDOXDWLRQ���
+RZHYHU��VRPH�WHDFKHUV�¿QG�LW�KDUG�WR�¿W�WKHLU�
approaches to the variety of teaching strategies.  
On one hand, teachers need to understand the 
learning styles of their students for them to be 
able to match their teaching approach to that of 
the students’ approach in learning.  On the other 
hand, the teachers also need to understand that 
their teaching approaches should also match 
their teaching strategies, which we will refer to 
as classroom activities in this study.

One of the many issues literature teachers 
face today is in the use of approach in teaching 
literary pieces.  It has been observed that 
instructors of Philippine Literature in Bukidnon 
State University (BSU) are using one common 
traditional approach in teaching, the Read-
and-Discuss approach which focuses more 
on the personal responses of the students.  A 

mismatch between the approach and strategies 
used by Philippine Literature instructors can be 
observed in literature classes.  For example, a 
teacher wants to emphasize the social or moral 
issues embedded in the text but uses more 
language activities instead. Another observation 
is on the students’ dislike or disinterest in 
their literature classes including Philippine 
Literature class. Students’ dislike could be 
a result of the approach the teacher used in 
class or perhaps the strategies employed by the 
teachers are not that creative.  The link among 
and between these approaches, strategies and 
students’ interest is imperative for students to 
understand and appreciate literature.  

The observations mentioned above 
prompted the researcher to conduct the study.  
It would be of great value and interest if one 
knows the approaches and strategies used by 
Philippine literature instructors.  The success 
of the teaching and learning process depends 
mostly on what goes on between the people 
inside the classroom.  Since the ultimate 
goal of education is to make students learn, 
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it is, therefore imperative that the teaching 
approaches and strategies should serve this 
purpose. 

Conceptual Framework

This study is anchored on the concept 
that literature teaching should incorporate the 
teaching of culture and language and should 
improve the critical thinking skills of students 
by using varied literature teaching approaches 
and strategies (Capello 2011).  Literary texts 
according to Capello can be used to help readers 
understand other cultures and at the same 
time help develop the language competence 
RI� WKH� UHDGHU�� 7KLV� LV� FRQ¿UPHG� E\� 6XOOLYDQ�
(1991) who claims that literature is an agent 
for teaching students to learn and appreciate 
the culture of other people. Literature is also 
a vehicle for students to learn and develop a 
particular language. Literature helps readers 
value culture while expanding their horizon. 
If taught effectively, literature helps build 
vocabulary, helps improve writing skills and 
also develops critical thinking skills.

There are several ways to teach literature to 
students that will help develop their cognitive, 
as well as affective skills and at the same time 
help improve their performance in using a 
language. Carter and Long (1991) presented 
different approaches in teaching literature that 
involve the cognitive and affective aspects of 
learning.  One approach is the language-based 
approach.  This approach focuses on language 
learning through literary texts.  Students in 
this approach are exposed to literary texts that 
use the target language to be learnt.  Another 
approach is the paraphrastic approach that 
deals with the apparent meaning of the text.  
For students to understand especially the 
GLI¿FXOW�ZRUGV�LQ�WKH�WH[W��WKH�WHDFKHU�FDQ�XVH�
simple words. Information-based approach 
is another one.  This approach involves the 
teaching of literature concepts.  Students in this 
approach are expected to make use of literature 
knowledge in their reading and writing of 
literature. Personal-response approach is a 

different approach. This approach focuses on 
the responses of the students to the text.  The 
students in this approach are encouraged to 
read by making connections with the meaning 
of the text.Last is the moral-philosophical 
approach.  This is an approach that includes the 
teaching of moral values.  Students discover 
moral values while reading the literary text.

The understanding and appreciation of 
literature are both important in the learning 
of literature. Aside from this, understanding 
the language used in the literary texts is also 
important.  In learning Philippine Literature, 
for example, it is critical that students don’t just 
regard the literary pieces as ordinary reading 
texts, but students should understand the 
underlying principle of learning these literary 
texts. Also, students need to understand the 
language used in the literary texts for them to 
be able to understand better these texts as well 
as develop language competence.  For instance, 
one lesson can be taught by incorporating 
language and literature activities as well as 
activities to help students understand different 
cultures. 

Davis and Florian (2004) asserts that a 
combination of approaches is more effective 
in facilitating positive social, emotional and 
behavioral outcomes of a learner than using 
a single approach.  In addition, the use of 
integrated approaches according to Corpuz 
DQG� 6DODQGDQDQ� ������� LV�PRUH� HI¿FLHQW� WKDQ�
using each approach in different settings.  Also, 
Pieper (2006) postulates that a balance between 
the canonical and learner-centered approaches 
will allow students to learn and enjoy literature. 

Rashid (2009) asserts that the teacher’s 
FKRLFH� RI� DQ� DSSURDFK� ZLOO� LQÀXHQFH� WKH�
strategies the teacher will use.  Arends (2001) 
states that a particular strategy can affect 
students’ motivation to learn.  If the objective of 
teaching literature is to help students appreciate 
literary concepts and pieces as much as to help 
develop the literary and language competence 
of the students, the approaches and strategies 
VKRXOG�¿W�WRJHWKHU�
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The aim of education is to develop an 
individual holistically.  Aquino (2003) mentions 
that developing an individual’s cognitive, 
affective and psychomotor skills should be the 
focus of any educational institution.  In teaching 
literature subjects, for example, a teacher 
should not only concentrate on developing 
the affective ability of the students, but also 
the cognitive and psychomotor skills.  The 
teacher’s choice of the approach will assure that 
the student’s holistic development is achieved. 
Providing opportunities for a literature student 
to learn not only the language of other people, 
but also the lives of other people is important. 
And this can be done if teachers will use varied 
teaching approaches.  

A teaching approach according to 
Salandanan (2005) is a “procedure that 
employs a variety of strategies to access better 
understanding and effective learning.”  In the 
context of this study, a teaching approach is 
VSHFL¿FDOO\� GH¿QHG� DV� WKH� IUDPHZRUN� XVHG�
by the teacher to deliver the activities in the 
Literature class.

There are three most common approaches 
to teaching literature according to Carter and 
Long as cited by Ghazali (2009).  One is the 
cultural approach that aims at developing the 
linguistic and experiential knowledge of the 
students through understanding the socio-
cultural aspects of the text.  Literary texts in 
this approach are considered as a cultural 
artifact that students could use in developing 
their literary skills.  Another approach is the 
personal growth approach which encourages 
students to give their opinions based on their 
experiences and based on the text. The literary 
texts are used as a stimulus for personal 
growth activities. The strategies that suit best 
this approach are those activities that involve 
cooperation among group members.  The third 
approach is the language-based approach which 
enables students to use and study literary text in 
a systematic and methodical way. The text in 
this approach is used as a means of analyzing 

grammar and structure of the language.  In 
this approach, the strategies used for language 
teaching is most appropriate.

Salandanan (2005) stresses that for 
learning to be effective, an approach should 
incorporate different strategies.  “It is a short-
ranged way applied in education and is resorted 
to on a day when the topic to be studied lends 
best to a planned “tactic”” (Salandanan, 2005).  
Strategies or teaching strategies in this study 
DUH� WKH� VSHFL¿F� VHW� RI� DFWLYLWLHV� WKDW� KHOSHG�
carried out the framework used or followed by 
the Literature teacher.

Hwang and Embi (2007) say that an 
DSSURDFK� LV� UHÀHFWHG� LQ� WKH� VWUDWHJLHV� XVHG���
Further, the plans or activities according to 
them should motivate students to learn. In BSU, 
the use of approaches and strategies to teaching 
Philippine Literature is geared towards the 
student’s awareness and understanding of the 
artistic elements and the culture of the different 
Philippine literary texts.  In fact, the core values 
of peace and education have been incorporated 
in the course to ascertain that students will have 
the thematic and intercultural knowledge after 
taking the course.  In addition, to determine that 
students will not be denied in the development of 
their cognitive skills, instructors are encouraged 
to utilize approaches and strategies that will 
help develop students’ critical thinking skills.  
The use of many approaches and strategies is 
paramount since the course design leads to the 
different levels of complexity that call for the 
use of both cognitive and affective skills of the 
students.  However, since most students are not 
literary ready, instructors deliver their lessons 
by touching only the affective skills of the 
students. The question, how far the approaches 
of the teacher help students develop their 
affective and cognitive skills, is very crucial.

Research has shown that the use of both 
cognitive and affective strategies in teaching 
is most effective in student’s learning. Aquino 
(2003) cites different researchers who use cog-
nitive strategies in the classroom.  Among the 
strategies mentioned are using graphic orga-
nizers, brainstorming, predicting, summariz-
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ing, clarifying, withholding judgment, ordering 
sequence of events, categorizing, and others.  
Aquino further states that scaffolding and mod-
eling are important roles a teacher should utilize 
in the development of student’s cognitive skills.

Tooman (2000) mentions some affective 
strategies. Among the affective strategies used 
in literature classroom are the following: role-
playing, simulations, journaling, reaction paper, 
UHÀHFWLRQ�SDSHU��SURFHVV�FKHFNV��VHQVRU\�EDVHG�
learning activities, drawing, singing, use of 
symbols, memory and imagination exercise, 
LPSURYLVDWLRQ�� ¿HOG� WULSV�� VWRU\WHOOLQJ�� DQG�
educational biographies.

6SHFL¿F� WR� WKH� DSSURDFKHV� LQ� WHDFKLQJ�
literature, Hwang and Embi (2007)  mentioned 
some of the activities.  For language-based 
approach, the activities include prediction, 
cloze, ranking tasks, role play, poetry recital, 
forum, debate and discussions.  These activities 
are all student-centered.  Activities that are 
teacher-centered on the other hand are lectures, 
explanation, reading of notes and criticism 
provided in workbooks or by the teacher.  
The teacher-centered activities are under the 
information-based approach.  Teacher re-telling 
the story or a poem using simpler language, use 
of translation using other mother tongues and 
reading paraphrased versions or notes provided 
in the workbook or by the teacher are activities 
that can be used for paraphrastic approach.

Regarding varied approaches and strategies 
to literature teaching, Wang (2009) stated that 
many of the 162 non-English major university 
students in Taiwan found an integrated approach 
WR� WHDFKLQJ� OLWHUDWXUH� EHQH¿FLDO�� �7KH� VWXG\� RI�
Al-Marooqui (2012) produced a similar result.

Kellem’s (2009) study on the use of reader-
response approach combined with a stylistics 
approach suggested that the integrated approach 
to teaching literature should be observed. The 
study showed that it was effective for literature 
studies at advanced English for Foreign Language 
levels. It is within the context mentioned above 
that this research found its place.

Research Problem

This study sought to get a general overview 
of the approaches and strategies employed by 
Philippine Literature instructors. The study 
aimed to answer the following questions:

1. What approaches are employed by instructors 
in teaching Philippine Literature?

2. What strategies are employed by the 
instructors in teaching Philippine Literature 
considering the teaching approaches?

3. What are the students’ perceptions as to 
the teaching approaches and strategies 
employed by their Philippine Literature 
instructor?

6LJQL¿FDQFH�RI�WKH�6WXG\

The investigation of the approaches 
and strategies used by instructors in teaching 
3KLOLSSLQH� /LWHUDWXUH� ZRXOG� JLYH� D� VLJQL¿FDQW�
contribution to the attainment of quality teaching 
and learning.  

6SHFL¿FDOO\��LW�ZLOO�EHQH¿W�WKH�LQVWUXFWRUV�
to have a basis for assessing the strengths and 
weaknesses of the approaches and strategies 
they are using in teaching Philippine Literature.  
Second, the instructors will have a foundation 
for using the approaches and strategies in the 
most effective way.  Also, the result of the study 
will be a basis in designing a resource teaching 
material in Philippine Literature implementing 
VSHFL¿F� FODVVURRP�DFWLYLWLHV� LQ� UHODWLRQ� WR� WKH�
practical approaches and strategies. The result 
RI�WKH�VWXG\�ZLOO�DOVR�EHQH¿W�WKH�VWXGHQWV�WR�EH�
able to understand the teaching approaches and 
strategies used by their Philippine Literature 
instructors. The curriculum designers will also 
EHQH¿W� IURP� WKH� UHVXOW� RI� WKH� VWXG\�� � ,W� ZLOO�
be a basis for them to redesign the Philippine 
Literature syllabus.  Finally, the result of the 
VWXG\� ZLOO� DOVR� EHQH¿W� WKH� DGPLQLVWUDWLRQ� WR�
have a basis for planning in-service trainings 
for Philippine Literature teachers in relation to 
the appropriate use of teaching approaches and 
strategies.

Typology of Bukidnon State University
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Research design

The study is a descriptive study where 
both quantitative and qualitative data are 
collected and analyzed. The study used 
triangulation whereby interview, questionnaire, 
and classroom observation were used to answer 
the research questions.

This study was limited to the approaches 
and strategies in teaching Philippine Literature 
employed by six instructors of Bukidnon State 
University who were handling more than one 
Philippine Literature class during the second 
semester of the academic year 2011-2012.  Fifty 
percent of the total population of Philippine 
Literature students was also used as participants 
of the study.The consent of the instructors and 
the students who served as participants were 
sought through a formal written letter noted and 
signed by the Language and Letters department 
chairperson.  

7KH�¿YH�DSSURDFKHV� LQ� WHDFKLQJ� OLWHUDWXUH�
by Carter and Long (1991) based on their three 
models in teaching literature were used.  The 
approaches are the language-based, paraphrastic, 
information-based, personal response, and 
moral-philosophical approaches.

Data collection and information were based 
RQ� D� TXHVWLRQQDLUH�PRGL¿HG�E\� WKH� UHVHDUFKHU���
The questionnaire served as the primary 
instrument and classroom observation and semi-
structured interview as secondary instruments.  
Further, only one class session per instructor 
was observed, and the interview sessions for 
each instructor did not last for 30 minutes due to 
time constraints.

Participants of the Study

All the instructors who taught Philippine 
Literature in the second semester of the 
academic year 2011-2012 were purposively 
taken as participants of the study since there 
are only few instructors handling Philippine 
Literature classes. Another group of participants 
ZHUH�����WRWDO�SRSXODWLRQ�RI�DOO�VWXGHQWV�WDNLQJ�
Philippine Literature in the second semester 

of the same academic year.  The student 
participants were randomly selected from the 
many Philippine Literature classes of the six 
teachers. All the participants were informed 
of the purpose of the study through written 
and verbal communication before they were 
formally taken in as respondents.

Research Instruments

The two sets of questionnaires were 
DGDSWHG� DQG�PRGL¿HG� IURP�+ZDQJ�DQG�(PEL�
��������7KH�¿UVW�TXHVWLRQQDLUH�ZDV�GLVWULEXWHG�
to the teachers who taught Philippine Literature.  
This questionnaire consists of Yes-No items  
followed by ‘why’ question items and one open-
ended question item which allowed participants 
to express their opinion and suggestions on 
matters related to the research topic.  Another 
set of questionnaire was distributed to the 
students of the teacher respondents to get their 
feedback on the approaches and strategies 
employed by the teacher.  This survey material 
contains open-ended questions that are based 
on the teacher-participants’ questionnaire.  Part 
I open-ended question is “What other teaching 
approaches do you use in your Philippine 
Literature class?”  Part II open-ended question 
is “What other teaching strategies do you use in 
your Philippine Literature class?”

A checklist adapted from Rashid, 
Vethamani and Rahman (2010) was used during 
the class observations. The checklist has seven 
columns that documented the literature teaching 
approaches and strategies used and how often 
the approaches and strategies were used. The 
checklist was then summarized, compared and 
interpreted to identify the primary approach 
and strategies utilized by each teacher. 

To verify the responses classroom 
observations were conducted and semi-
structured interviews were also done.The 
classroom observations helped in the analysis 
of the data coming from the results of the two 
questionnaires.  The information from the 
classes observed as well as from the interview 
conducted allowed the researcher to describe 
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VSHFL¿FDOO\�LQ�WKH�GLVFXVVLRQ�SDUW�RI�WKH�SDSHU�
the approaches and strategies used by the 
instructors.

Data Analysis and Procedures

Both quantitative and qualitative data 
analyzes were used. For the quantitative 
data, descriptive statistical analysis was 
XVHG��&ODVVURRP�REVHUYDWLRQ� ¿HOG� QRWHV�ZHUH�
compiled, and each of the observation was 
summarized and compared to draw appropriate 
conclusions and interpretations. The interview 
transcripts were also summarized and quoted to 
strengthen the basis of discussion.

Results and Discussions

'DWD�VKRZHG�WKDW�RXW�RI�WKH�¿YH�OLWHUDWXUH�
teaching approaches indicated in the question-
naire, and the language-based approach is sel-
dom used by the instructors while personal re-
sponse and paraphrastic approaches are nearly 
always employed by the instructors.   Table 1 
below shows the rank of approaches according 
to the frequency of their use.

Creating language awareness among 
literature students is not the primary concern 
of the literature teachers as mentioned by the 
instructors in the interview.  According to them, 
although they nearly always use paraphrase or 
let students paraphrase lines from the text, they 
do not really intend to teach them the language 
structure. The teachers only want to simplify the 
texts so that students will quickly understand 
the texts.  One teacher said, “I do not use 
language-based approach (LBA) because this 

is not a Language class.”  Another teacher said, 
“If I use language-based approach, the more 
WKH�VWXGHQWV�¿QG� WKH�FODVV�ERULQJ��DQG�,�GRQ¶W�
want to bore my class because it will add to 
their dislike of literature.”  For most teachers 
interviewed, their primary concern is to make 
students be interested in their literature class by 
simplifying the language or the words of the 
text through paraphrasing or re-telling the text. 
Simplifying the text can help students quickly 
make personal connections with the material.

While some teachers choose “No” as to 
whether they use LBA, it was observed during 
their class that they let the students identify new 
RU� GLI¿FXOW� ZRUGV� IURP� WKH� WH[W�� � ,W� ZDV� DOVR�
REVHUYHG�WKDW�WHDFKHUV�OHW�WKH�VWXGHQWV�GH¿QH�RU�
give the meaning of these words.  In fact, the 
teachers allocated almost 10 to 15 minutes for 
this kind of activity.

It was also observed that all teachers used 
the information-based approach (IBA).  Some 
used it before reading the text while others used 
it after reading the text.  The giving and, or asking 
of information about the text are given a little 
attention by most teachers. As mentioned by 
these teachers during the interview, IBA is given 
a little emphasis because students are assumed 
to have already learned this before they enter the 
class.  But based on the classroom observation, 
one teacher emphasized the literary conventions 
needed for the students to understand the text.  
This teacher gave considerable input on the 
elements focused on the text before the students 
were asked about their understanding of the text.  
According to the teacher, many of her students 
have no idea about the basic elements of 
literature that when asked what they understand 
about a particular part, her students could not 
answer.  That is her main reason IBA is given 
importance in her class. 

In comparison to the approaches always 
employed by the teachers, moral-philosophical 
approach (MPA) is only 4th in rank. The 
result means that teachers prefer to use the 
other approaches, although they also employ 
strategies/classroom activities under this 
approach. When asked why they don’t always 
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use this approach, teachers’ answers point 
to the appropriateness of the text.  For them, 
there are texts that do not emphasize the moral 
values, but when texts contain moral values, 
they employ the MPA.

Table 2 presents the strategies/classroom 
activities employed by Philippine Literature 
instructors.  From the table, it is seen that the 
strategy/classroom activity, “I guide students 
to relate the themes to personal experiences.” 
got the highest mean.  This result supports 
the ranking of the approaches found in Table 
1.  The result means that the teachers’ use of 
the strategy/classroom activity is appropriate 
to the personal-response approach they use in 
class.  However, one data from Table 2 does 
QRW� VXSSRUW� WKH� ¿QGLQJ� IURP� WKH� GDWD� VKRZQ�
in Table 1. The strategy/classroom activity, 
“I provide a written paraphrased version as 
complementary reading text” has the lowest 
mean in contrast to the paraphrastic approach 
often used by the instructors as shown in Table 

1. The result is interesting to note since this 
implies that although instructors often use PA, 
they do not necessarily paraphrase the text 
for the students to read, nor solely rely on the 
paraphrased version of the text.  Instructors’ 
way of using the PA is through re-telling the 
text to the students and explaining to them the 
text using simple words as items 12 and 13 
have shown.

Items 5 and 6 in the same table demonstrate 
that strategies/classroom activities geared 
towards language teaching are seldom used 
by the instructors as these received the second 
lowest mean and the second to the last rank.  
7KLV� ¿QGLQJ� LV�ZHOO� VXSSRUWHG� E\� WKH� ¿QGLQJ�
shown in Table 1 which tells us that the LBA 
is ranked lowest by the instructors when it 
comes to its frequency of use.  Teachers noted 
that Philippine Literature students already have 
subjects that teach them the language part of 
their literature lessons that is why they don’t 
need to emphasize the word part of their lesson. 

Table 2. Strategies/Classroom Activities Employed by Philippine Literature 
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As earlier discussed, instructors have observed 
that using language activities in their literature 
class often led to students’ dislike of the class. 
One of the teachers even said, “When language 
part is incorporated in our class, students are 
so quiet.  So, I better not include language 
activities.”  Arends (2001) and Hwang and 
Embi (2007) mention that the strategies 
teachers use in their class have a big impact 
on the students interest of the class.  This idea 
leads us to an interesting question whether it is 
more important to cater to students’ interest or 
to see to it that language should be incorporated 
in their literature class.  But, as Pieper (2006) 
postulates, if one would like to get the interest 
of the students in the class, there should be a 
balance between the canonical and learner-
centered approach. 

Other strategies/classroom activities 
are sometimes used if not often or seldom 
employed by the participants as shown in 
the table. The strategies/classroom activities 
that teachers employ depend on the literary 
text used or focused in the class as observed 
by the researcher during the actual teaching 
of the teacher respondents. Carter and Long 
as cited by Ghazali (2009) show that the 
different approaches in teaching literature 
are appropriate for some types of text only.  
Although instructors would like to incorporate 
various strategies/classroom activities, they 
would still have to depend on the text focused 
on the lesson.  Also, text selection is an 
important aspect in the planning of the lesson. 

Students’ perceptions on the approaches 
and strategies employed by their teachers 
are grouped according to the following: A) 
Perceptions on the approaches employed 
by Philippine Literature instructors, and 
B) Perceptions on the strategies employed 
by Philippine Literature instructors. The 
perceptions are quoted verbatim from the 
participants, but not all perceptions are 
included since some are repeated and others do 
QRW� UHÀHFW� WKH� DSSURDFKHV� DQG� VWUDWHJLHV�XVHG�
by their instructors (Appendix C).

A) Students’ perceptions on the approaches 
employed by Philippine Literature instructors

Based on the students’ perceptions, the 
MPA is predominantly used by the instructors.  
For instance, the perceptions in Frame 1 
DUH� UHÀHFWLYH� RI� WKH� PRUDO�SKLORVRSKLFDO�
approach.  The approach according to Rosli 
DV�FLWHG�E\�5DVKLG�HW�DO���������³VHHNV�WR�¿QG�
the worthiness of moral and philosophical 
considerations behind one’s reading” (p90). 
The classroom observations also revealed 
VLPLODU�¿QGLQJV�� �$OPRVW�DOO�RI� WKH�FODVVURRP�
activities done included a discussion on the 
PRUDO�VLGH�RI� WKH� WH[W� UHDG�� � �6SHFL¿FDOO\�� WKH�
question, “what values can you get from the 
short story” is often asked from the students. 

$OWKRXJK�WKH�¿QGLQJV�UHYHDOHG�WKDW�03$�
is predominantly used but is not nearly always 
used, the students were still able to remember 
how their instructor focused on the moral side 
of the story. As also observed, many students 
participated in the discussion whenever the 
questions point to the moral or lesson one can 
get from the stories.  Perhaps this is because 
one can easily relate to the literary text read.

Frame 1

 x “He prioritize the values that can be found in the text” 

x “Our teacher always tells us the moral values about our 
topic” 

x “Morals are given in the end” 

We can also see from the perceptions that 
PA is also used by the instructors.  Students’ 
perceptions pointed toward the instructor’s use 
of the approach.  For instance, “we use our 
own language” and “The teacher translates 
the story” are feedbacks relating to the use of 
paraphrastic approach.  Theperceptions support 
the result shown in Table 1 that paraphrasitc 
approach is nearly always used by the 
instructors. During the classroom observation, 
one teacher occasionally used the  vernacular 
whenever students asked the meaning of some 
parts of the literary text.  Somehow, this was 
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mostly evident when a poem is used as the 
literary text.  This observation implies that 
VWXGHQWV� ¿QG� SRHWU\� GLI¿FXOW� WR� XQGHUVWDQG�
compared to the other literary genres.

Frame 2
 x “He did his best to improve us and encourage us to 

know other's languages” 
x “we use the LBA when we tackled about short stories” 
x “They teach us on how to specify meanings.” 

Another common approach seen by the 
students is LBA as echoed by the students’ 
perceptions as shown in Frame 2. One observed 
class showed how the instructor incorporated 
the language-based approach in the classroom.  
In the teacher’s presentation, before students 
were asked to read the short story, the teacher 
SUHVHQWHG�GLI¿FXOW�ZRUGV�DQG�DVNHG�WKH�VWXGHQWV�
if they know the word.  After understanding the 
PHDQLQJ� RI� WKH� GLI¿FXOW� ZRUGV�� WKH� VWXGHQWV�
were then asked to use the words in their own 
sentences. Somehow, only very few students 
participated in that part of the lesson.  The 
perceptions on the use of LBA backed-up the 
result of the class observation and also support 
WKH� UHVXOW� IURP� WKH� TXHVWLRQQDLUH� UHÀHFWHG� LQ�
Table 1.  LBA is used but not as always as the 
other approaches.  This could be attributed to 
the reason as mentioned in the interview with 
WKH�LQVWUXFWRU�WKDW�PRVW�VWXGHQWV�¿QG�LW�WHGLRXV�
whenever lessons related to language learning 
is combined with literary text readings.  Since 
students are passive in this part of the teacher’s 
presentation, teachers tend to do away with this 
approach.

One can denote from the perceptions 
that the instructors do use varied approaches 
in teaching their Philippine Literature class.  
However, it can be implied that they do not use 
it sparingly.

B) Students’ perceptions on the strategies 
employed by Philippine Literature instructors
 The overall perceptions showed that 
PRVW�RI�WKH�VWUDWHJLHV�XVHG�ZHUH�UHÀHFWLRQV�RI�
the PRA (Appendix C). Some of the perceptions 
are shown in Frame 3.

Frame 3

 x “She let us write an essay about what have we learned 
in that topic” 

x “We are asked to express our feelings after reading 
the story” 

x “We give our positive and negative opinions”. 

Most of the observed classes had writing 
activities requiring the students to write their 
UHÀHFWLRQ� RI� WKH� WH[W� UHDG�� � 7KLV� REVHUYDWLRQ�
exhibited the importance of pursuing the 
affective part of the students’ development. 
7RRPDQ��������LQGLFDWHG�WKDW�UHÀHFWLRQ�SDSHU�
or reaction paper is a good affective strategy in 
teaching literature.

Although the perceptions on teaching 
strategies showed a different outcome as 
indicated in the perceptions on teaching 
approaches, still the difference in Part A and 
part B perceptions still supports the result of the 
TXHVWLRQQDLUH�UHÀHFWLQJ�WKH�DSSURDFK�DV�ZHOO�DV�
the strategies suited for PRA. The comments 
in Part A showed that MPA is predominantly 
used while the perceptions in Part B for the 
strategies showed otherwise.  Perhaps, this 
means that some instructors are not aware of 
WKH� VSHFL¿F� VWUDWHJLHV� VXLWHG� IRU� WKH� DSSURDFK�
that they would like to use. With regards to the 
perceptions on the use of strategies under MPA, 
these could mean that aside from PRA and PA, 
MPA was also used by the instructors but not 
nearly always.  

Frame 4

 x “Identify those difficult words and give meaning to it.” 

Another important information is on the 
use of LBA. Although the language is also given 
importance by the instructors, their strategies 
do not vary – they use LBA mostly to get the 
meaning of the ambiguous words (Frame 4).  
As earlier presented, LBA is seldom utilized 
by the instructors since language is not the 
focus in literature class.  Since raising language 
awareness is seldom done in literature classes, 
VWXGHQWV�VRPHKRZ�DOVR�¿QG�ODQJXDJH�DFWLYLWLHV�
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not interesting.  This is not surprising as evident 
in Table 2, item number 6 “I generate language 
practice using the text “is ranked second to the 
last by the respondents.

Frame 5

 x “Our teacher taught us how to pronounce difficult words”. 

One feedback that is noteworthy is shown 
in Frame 5 above.  One aspect in the language-
based approach is not only on understanding 
the target language but also using the target 
language (Hwang and Embi, 2007).  One 
teaching strategy related to LBA according to 
Lazar as cited by Hwang and Embi (2007) is 
poetry recital.  Although the perception shown 
in Frame 5 is not observed by the researcher, 
it could be deduced that students were asked 
to read lines in the class and were corrected 
whenever a word is mispronounced.  This tells 
us that in some way, instructors do use LBA in 
their Philippine Literature class.

Conclusions and Implications

From the results, the following conclusions 
are given: 1) The paraphrastic and personal-
response approaches were nearly always used 
by the instructors, while fnformation-based 
and moral-philosophical approaches were 
often used, and the language-based approach 
is seldom employed by the instructors.  
Although the instructors are using different 
approaches, they are mostly catering to the 
affective development of the students, hence, 
the need to use always the approaches that 
will help improve students’ cognitive skills.  
2) The instructors are using varied strategies 
although the strategies used favored mostly the 
personal-response approach, hence the need to 
incorporate other strategies in line with the other 
DSSURDFKHV�� � ��� 6WXGHQWV¶� SHUFHSWLRQV� UHÀHFW�
that teachers are using different approaches but 
not incorporating enough activities for each 
approach, thus the need to improve the choice 
of strategies or activities for each approach.  

Further Research

It is recommended that further research 
VKRXOG� EH� GRQH� VSHFL¿FDOO\� RQ� GHYHORSLQJ�
teaching and learning materials for Philippine 
Literature subject demonstrating the use of the 
approaches and strategies to literature teaching.
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